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^^UMMARY 

A 79-item quest'ionnairfe %Va6 administered to a sample of 1179 entering 
^ freshmen at the University of Maryland, Cdllege Park/ The sample was 86% 
white, 9% black, and 5% other minority groups (largely Hispanic and Asian 
American); White students were found to differ from minority group .students on 

a number .of dimensions within the areas of background/ attitude, and, perceptions 

"i * ^ 

of self and environmeYit . Additionally, black aii^ non-bUck minorities were 

• ■ * • ' \ 

found feo have differences in demographic, and academic backgrounds, needs,, and- 
Attitudes/ ^ ^ . ^ . ' 

Minority students were found* to be more likely than white students to aspire 
.> to an educational degree beyond the Bachelpr's degree. Staying in school was 
more likely to depend on part-time employment for all minority students than 
. for white students. There"were additional differences in financial need and 
anticipated retention within the minority groups. Black students were 
significantly more likely than white and tfon-black minority students to feel 
that^ if they left the University before receiving a degree, it would' be due to 
, financial, hardship. While there was little agreement with the- statement "I 
thought seriously about not going.,to college," .non-black mal^s disagreed the 
most strongly with it and non-black females evidenced the least disagreement. 



There is a growing awareness anpng student personnel administrators an4 

college counselots that effectiveness in their roles requires active « 

* • • * * »• 

assessment and develoomental ^intervention as v/ell as di^/^gnosis of problems and 

xemediation. Parallel to jthisi the conceptual izat ion of behavior as a function^ 

of the interact ioti .between persons anrd^heir environments has emerged (Hunt.^an'it^ 

Syllivaij, 1974), Efforts *to apply these theoretical stances have 9purred the . 

development of environmental design, Coyne, et.al., (1979) • de^cfib^'^ 

envorumental assessment as the analysis of an intact social unit for .the 

purpose of understanding and possibly changing th^t^sodial.unit, .These authors. 



feel that environmental assessment i's a >^luable base . from which to. des^^n 
applied research, consultation and program* evaluation* ■ • 

A dynamic model, the foundation of environmental design is perhaps the 

\ * ' * * ' ' 

accumulation of data describing the populafiion d^d i-ts i;elationships with the 

environment. Within the college popxriation are raoi^l sub-groups; whether the 

perceptions and needs of such groups are adequately x'epresented when the 

studnet is conceptualized as a prototypical average s'tudent is uncertain. / • ^ 



' Gibbs (1975) .suggests that in their' efforts to. -adapt socially,' 
psychologically and acaden^ically- to the university, blacks experience, a 



greater range of problems than do whiter. In a comparison of ^ problems' 
perceived by minority and white studenjts, Webster, Sedlacek and ^piyares (197,9) 
found a number of ur^versity enviiconn^ent related problems v^hich.were Unique to 
a racial/cultliral group, as well as several that were common to ail stud^nts^ 
Similarly, in an examination of Asian, Black, and Hispnaic University students, 
Patterson and Sedlacek (1979) found differepc^es' between these Ethnic groups In 
attitudes, percept ions,, and experiences ♦ Thiese findings jsugge^t that a rfchar 
description of* a populafion^ can be extracted when Tit^ component groups are 
examined. , v ' ^ \. . , ^ * • r ' 



The purpose of the preisent study was to obtain a description of the incoming 
freshmen class at the University of IMaryland, College Park, (UKCP), by 
examiniLng similarities and differences among racial/ethnic groups. 

« * 

.'.>•'- METHOD 

' " ■ ■ ■ 1^ ' < 

A seventy-nine item questionnaire surveying:^ demographics, Ifthavior, and 
attitudes was administered to a sample 9f the 1179 freshmen entering the 
University of Maryland, College Park. The sample was 86% white, 9% bl-fck, 3% 
Asian or Pacifi*c Isliander, 2% Hispanic and •S/S Native American, The sample was 
considered to be^ representative within each race and sex group •of UMCP entering 
freshmen. -* . • . 

Nominal data were analyzed descriptively and by chi square, attitudinal 
items by analysis of variar>ce., For purposes of analysis, Asian/Pacific 

4 

Islanders, His|)anics, .and Native Americans were combined. All differences 
noted below were significant at the .05 level. ' . 

RESULTS 

^ ' ■* ~" * ^ ' 

Academic Background- and Expectations ^ ♦ . . 

All racial groups stated that the geographic location ^nd the quality of a 

particular academic dep^itment wei;e important reasons for choosing UMCP. While 

white students also frequently mentioned the relative inexpensiveness of the 

institution, minpr^ity students were more Spt to cite -the overall academic 

• • < 

quality of^ the institution. The whites, blacks and other racial/e'thnie groups 
also chose learning skills directly applicable to their career gpali as their 
most important educational objective, "becidirig on a career goal and* becoming 
ind^P^dent in thoy[ght and behaivor were also often mentiorj'ed^' educational 

• .■ ■ - , ■ . -. ' - 

objectives/ Blacks frequently mentioned the improvement of , thei't self- , 
understanding as tKeir major educational obj^tive. . , . ' 



Chi square analysis revealed that blacks, whites, and pther minorities 
differed significantly ( •05X in, their academic degree aflTpirations. While 29% 
of the blacks and other minorities intended' a B.A.*t(\btf the .highest ^degree 
they sought, 45% of the white students intende^- a B.A, to .Che' highest, degree 
they fought* Converse|y'i 14% of the iHiites. intended to. qbtain a doctoral or 
medica-1 degree ^s com|>ared to 29% of ' the Slacks and other minority group 

• members* . * 

In reporting their average high schpSl grades, significant differences were 
alsQ noted among groups. The .median, high^school gra<ie of/Jblack students was' 
3.0, of other minority group students 3.11, aiid" of .white students 3^14. There 

•was also a diffetence in how many hours a week , the different raclal/etiic 

groups had studied on the aver,age* Whites studied-an average (mediant 6f 4,2 

^ ' . * 

hours per week, while bla,cks studied 5.5 hours per week^andJ^other ijiinof-ities 
7,4 hours per week, * - ^' * * ^ 

^ Black- (33%) and white (22%) Ifudents felt that their weakest academic area 
was^math; ' This differed signif icantty from other minoritfy students, of whom 
only SX felt math to be their principal academic weakness. For these other 
minority group studfents, study habits^ (25%^ were perceived as the area of 
•greatest aqademic weakness* • ^ ^ 

Living Arrangements and Financial Background 

Blacks (65%0 and whites (52%) were significantly more likely .to be living in 
uni,versity residence' haUs than 0ere other minorixietf, of whom 48% were living 
with »parehts and guardians • Jwenty. four percent of the non-black minority 
students expected fo commute 11-50 miles each way to xampus. Perhaps because 
of this distance iroia cpipus, .most non-black minority group members did not " 
^expect to identify with any fotonar- campus groups during their freshmen year. 
Whtte ^tudeijtd (1^%) ^er^ significantly more likely than black students (3Z) to 



, expect to be most identified with a fraternity br sorority.. -Blacks* (11%) were 
more likely fo expect to fee most identified with campus acddem'ic groups "than 

• whites. (4Z.) be other' minority group members (3%). 

• Black students (51%) more frequently grew up in a city than did other, 
minorities* (21%), 'vho in turn more 'frequently grew up in aTity than whites did 
(^^!). The Keverse^ pattern- emerged fpr having lived most of their lives' in a 

• subWb, with 77% of the whites, 68% of non-black 'Minority members,'\nd 36% of 
. black having spent most of.their lives in the suburbs.'. Sixty-three percent .of 

the whVtes and 42% of the blacks had been raised in neighborhoods that were io% 
or morl same race. More than half of the non-black minorities ''students 
. reRortedVaving grown up in neighborhoods that were less than 5% Same race. 

Staym^n school was significantly more likely to depend. on pa-rt-time 
•emplo3fment\or ak minority studenTs..than for white students. Of the students 
who needed L be. employed part time,^ blacks (38%)jnore oft^n needed to earn 
more\than $5aper .week than 6ther minorities (29^. or whites (19%). Not 
, surprisingly t^n;, minority students were Significantly mo7e likely than white 
studexfts to wor^ irr federally funded- wo;:k study programs or other on-campus 
jobs; , Minoritiei, reported needing to earn more" money and ^Iso report^ed having 
earned less -money^in tl,e 'pasfyear th.n white students.- m^-one pe,;cent of 
white, students, twenty-seven percent of. .non-black minority mej^ers and 
fourteen -percent of black students s'tated that they " had .'earned, over ' one , 

thousand ddllars during th*e past year. . ' '\ \<f ' . ' ^ - 

Personal Philosophy . ' , • ♦ ' 

BUcks ^at ft«,„e„ily felt that friendships tad ooatriWted the-«.st' to ' 

their persooal development during the pasfryea; (2ZZ,. «Utes (.8%) ^st often: 

Cited sorfM l.'fe (dating patties, etc.)-; other minority group ^.ers cited ' ' 

both- social life (24|E)' and' job experience -(242^ P. ' • 

J 'ixper^ence U4%) most often as 'the principal 

contributor t9 their personal'develo^ent. . ' *, . ^' w . ' 



-Whites and dther minorities »were more likely to go to arc galleries or 
-exhibits than, blacks. Mean yearly attendance was 2.48 for other minorities, 
2*32 for whites, and 1*10 for blacks. Alsa, other minorities were more likely 
to go. to -ifiUsical concerts or recitals (4.97 per year) than were whites (2.76) 
or blacks (2.41). 

Porty-four percent of the black students, 33% of the white students and 30% 
of the other minority group members said they attended religious services 
weekly or more often. 'Seventyrsix percent of the black ' students, 64% of the 
white studefits and 65% of the other minority students felt that their personal, 
or, religious philosophy was an adequate guide for their outlook and behavior. 
Many students described their political position as "middle af the road'' (32% 
blacks, 39% whites, 37% other minority) with blacks (39%} seeing themselves as 
liberals more oftjsn than Whites (28%) and otherminorities (24%). 
Career 

When'asked what v/as the most important component in their long term career 
choice, J^lacks cited (in order of frequency): high anticipated earnings (21%), 
work with people (18%^, and job openings usually available (lr5%). The order of 
frequency of responses to the same question for white students was intrinsic 
interest in the field (19%), rapi^d career advancement possible (14%), and high 
anticipated earnings (14%). Non-bl^ck minority students cited job openings 
usually available (22%), intrinsic -interest in the field (17%) and high 
anticipated earnings (14%). 

,Black students (32%) were, significantly' Ihore likely than white* students 
(12%) and non-black minorities (155?) to feel that if they left the university 
before receiving ^a degree it would be due to financial hardship. Blacks were 
' klso significantly less likely (1%) to feel that if attrition occurred it would ^ 
be due to disintferest in study (vjhites 10%,/p^)ier minorities 10%). All groups 
most oi^ten stated that if they remained at the university to complete a degree, 



th^ principle reason* would be that a degree was requisite ■ for their chosen, 
'profession. The ^stud^nts' main source of knowledge about, possible career 
choice seemed to be yritten materials (29%) fathers (21%) and* high school 
teachers and counselors . (11% each). Fathetfs (26%) ^were also most often 
mentioned specifically as career role model, followed by' mothers (14%) and 
friends (19%) ♦ However, 30% of the .students, i^ntioned that another unspecified 
rote model was most influential; ■ * , . ' 

t 4 

Attit>udes Toyard Self and Environment ' ' ' <.^-T^ 

Blacks felt most strongly that tjie university should actively. recruit black 

- ^ • v' ' ' ' ' 

stud^ntd * (Table 1). Other minority gtoup members were more uncertain about 

their understanding of hinnan sexuality than Black*' and Whites. Non--black 

minorities v^ere also more inter-ested in* improving their writing' skills and more* 

0 

expettant that the university* would p;:ovide adequate student parking than the 
other, groups. 'Whites felt that UMCP, was a party, sx;hool more than minorities 
,dia-. Black students were the least interested in seeking emo6ional-social 
cotinseHng, ^ind leafet likfly to imagine themselves dropping out of school 
before completing a b^cheldTS^WgfeVr"" % - • ^ 

Women were more apt tc/ have attended plays (pearly m^an 1.77 vs. 2.67) and 
art^exhibits (yearly mean 2.47 vs. 3.23) in the past year than Were men, but 
.>were less apt to expeot to participate in intramural sports at the university 
(table 2). ^he active recruitment of black students by^ the university was 
viewed mo,re favorably ify women than by ment While interest in improving 
writing skills was ' less tLntSnse for women than for men, nien felt more confident 
of their knowledge about how to use a library than women; Men also had higher 

9 

expectations of certain educational aspects of the university than'did women. 
Men had more intense expectations^ that class ' assignments would be! fully 
explained and that instructors Would act like they care about the student i Men 



'expressed mon agreement than women with the statement that ^'getting good 
.grades in a course i^ more import^t to me than the content of the course." 

t V 

* 4 ** 

As shown ifi T^^le* 3; there were three items which reflected significant 
•^differences by race and sex. * Black males believed most strongly that the 
university should actively recruit bl^cfcs^l While there was little agrjeement 
with the statement "1 thought seripusXy about not goihg to college,," non-black 
minority males- disagreed the *mo8t strongly and non-black minority females 
eviSenced the -least disagreement. 

. ^ . DISCUSSION 

There has been a tendency to vi6w cultural diversity as a generic term.j 
Thus diversity within the category, "minority" has traditionally been obscured. 
Analyses of the results of the present, study puggest that, not only do minority 
and white. students differ, but oalso that whites, blacks, and non-black minority 
students . experience different concerns, in differe^ degrees, • and witb 
^different consequence's. For example, to stay in school, minoritjr sttfdent^^ 
particularly black students, are significantly more likely to depend on part- 
time emplo3mient than* are white students,. Despite' this financial hardship, 
black students ,were most likely 'to .feel they would nop leave college before 
obtaining a a degree, while non-black minorities were significantly more likely 
than blacks and whites to envision leaving school before completing a degree. 

For those concerned with retention and with the quality of life for tho^e 
students retairied, it ^eems important that investigations of differences among 
minority groups continue* Too freqOfentiy, minority and white students share 
classes and little else. .In its efforts to understand anci alter this patteriv, 

7 - • . . , • ' \ 

highel: edycatiobhas displayed a pardoxical tendency to view cultural diversity 

as a single entity. That is, programs have been planned and evaluated with the 

assumptions that: 1) minority students shate a common dissimilarity from white 

students, an^ 2) that these unitary differences can be addressed by broad 

e 

ehcomp'assing strategies, ' • . ' ♦ * ^ ^ 

. . ■ . • ■ 10 ■ 



\ ^ ' . ^ 

The present research suggests that the preparation, aspirations, and 

^' * ^ 

expectations with which students enter a university may differ significantly by 

racial/ethnic group. An important ti^^t step ixi obtaining A Jiner- picture of 

the needs of minority students is* systematic research^ on specific subgroups^ 

The » present study found that ^black ajid non-black tfli^orities differ 

♦ • * i 

significantly on several important dimensions* Perhaps further examination of 
the groups comprising non-black minorities (in this case Hisp^tnic and-* Asian 
Americans) will reveal ptber differences important * for policy making 'and 
program development. ** • \ ^ 

It secerns important not only to examine the experiences of minority students 
iominantly white universities, but also to examine, universities' 
reteptivit^ towards racial/ethnic subgroups. Assessing the environment , may ^ 
suggest approaches to developing .programs which enhance the viability and the 
quality of student life for minority students. Environmental assessment may^ ' 
•also be a useful means - for' diagnosis of "subtle environmental resistences td ' 
' viewing cultural diversity as enriching. * ' . 
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. Table !• 

. Significant Differenced* i'n Attitude Items by Race 



It|>m * Bl-ack White Other 
• Mean' ?.D. " Mean S*D. * Mean S.D. 
^ \ — , \ \ \ ^ 

I* The Unlveri.sty should ^actively • '-^^ ^ * 

. recVtilt^ black students. — ^ 2*04 •99" 3*22 .9*3 3.01 . .63 

I an intert'^fit^d in improving , » . * * 

my reading skills* . • , "l.89.. Jl '~ 2.00 .86 1;77 . .8! 

"^Z I CO not unders'tand human* * * ' " • , 

sexvtn'l Icy well. - • ' 4.0^ .7^'- 3.'^! . i^3.^^4 .8^ 

' . I expect that ny class aspign- • • 

, ^ ments will be fvlly explained • > 

to m^, ^ " ' * ' -3.0^ ^ 10^' ^ 3.79 i.OcH- '^7S i.o«) 

UMCP is con3id<?red a party < ' . , . . * 

school. ^ 3,10, i.OS 2,t.? 1.03 2, S3 

6. I am interested in «^aeking 
^ ^ counseling 'regarSintt emocicrial/ * ^ *~ , . 

* social concerns. , ^ • 3.3^^ I.i: -.'Kll i.04 * ?,,9Cr 1.00 

7* 1 ^Hi interested *in improving ^ 
* my' writing^ skills. 2.31 1.21 '^.60 .1-36 '2.06 1.01 

. ^ ^ ^ 
\^-VB. Chances are- gpod that I will :^ 

at som^ timp drop out tdmpor- v ' - 

^rily .before I complete a 

bachelor's degree. . 3.93 1,08 3.74 l^OJT 3-23 1.23 

^'I expect- to 'be able^ to find ' , . . , 

a parjcing -space if I drive ' . ^ 

on campus. 3.33 1.17 ' 3.A5 'l,17 -3.06 1.24 



* Based on a 5 point Likert scale, 1== Strongly a^.ree to 5 ~ Strongly disagree, 
All .differences significant at .05, using Analy of Variance. 




Table 2 



Significant Differences'^, in AttitOde Items by- Sex , 



Item 



Male ' 
-Mean . S,D. 



Female 
Mean S.I?, 



1. I expect to^ar;atiGj.pate in soaie 
' fom of intramural athletics at 



the Unlversi'ty. 



-2,06 1.12 



uld actively , 



/ The 'University sho 
recruit black students 

T ^<n.cv how to use a library «wg11.' 

I expect trrtat^ir.y class as'^lif^n- 
.TTients vill be fully explained 
to Tne. 

5. I asa interested In counr-elf.ng 
regardine. educa*:ion'al~vocit'lor.r»l 

6, I fee!^ Fiost instrticto^s will act 
^ like they care about ^'tucsnt'=i. 



7. Getting 3 good parade in a cburve 
Ls n^ore important to no than the 
, content of the course. 



3 O'C? i? considered a party school. 

9^ UMfiP is knova rnos^lv for it?: " 
ath?l*:fc teams." ' ♦ 

C. I would prefer to coTrfmute rather 
' than live on cannu^. 

1, * I am^ interested in improving nty 
writing skil^ls, > ^ 

-.1. t plosely foliow one or more 
UMCP athletic teams. 

3. Financial aid should 'be given 
' ♦ more often based on merit in- 
stead of need, ♦ 



2,38 
3.16 

2 . 35 



3.24 
2.65 

3.28 

« 

2.47 



1. 93 

. .88 



/ft ^ 



1.04 
1^05 



1'.28 



1.25 



2.69 1.18 



2.91 1.16 



2.68 " ^ 1.22 



3.03 ' 
2.67 



•3.32. 

V 



2. hi 

3.3.8 
2.79 

3.03 

3. V+ 
2.63 
3.05 

3.10 



/ 



3.26 1.1^.% 



3.59 



,93 

V 

,96 



1. 06 '• 

,S9 

.93 

1.03' 

.95 

c 

1.27 

1.42* 

1.06 

1-20 



I' expect to be able to find a 

parking space if I .drive on 
campus • 

* Based on. a /5 point Likert .scale, 1«' strongly >gree. to 5- strongly disagree. 
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All dlfJerences significant at ,05, using" anaJ^s-fg of variance. 



Signirtouit Oi 1 r^*rcT.< k .s^ in .^-Or-iiU^ rt:c^is 'oy Ka», o by tvx 



Item 



Male 



Tha anlVersityJ j 
should af^jLiveiyj 
recraite blnok | 



in counseling ' 
feganiing edot <\t 
ticni;ii/voc<t- I * 



S-.n. Moan 



1 

; ^13 



' 1 



,0, 



1.46 J 3,46 



S.O. 



I 5 



3. V/ 1.44 



Other 

Male* Female' 
i'^oan S.D. i Mean S.D, 



.87 



33 



.65 



3-67 1.47 



2.90 



.6*1 



:3,0D 1^31 



Ail dlf fertnico-s si j^,nit icai^t*^ at . n\ *isi,jg .u)M>sis of Vciriance, 



